St Dennis Primary Academy

History Fistory is who we are and why we are the way we are.” — David McCullough

Intent

At St Dennis Primary Academg, we aim for a high-quality history curriculum which inspires children’s curiosity about the

past and use historical enquiry to structure learning.

In line with the National Curriculum, we want our children to learn about local and British hlstorg and how Britain has
influenced and been influenced bg the wider world. Also, to understand ngnLﬂcant events in world hlstorg anludmg ancient

civilisations, the expansion and dissolution of empires, characteristics of past non—Eu.ropmn societies and achievements.

We aim to do this throu,gh the use the dlsclpllnes of historg 1o expLom and understand dlsclplmarg knowledge (recoganLng
similarities and differences, cause and consequence, continuity and change) as well as the u.ndersta,nd.mg of chronotogg,

evidence and interpretations running throu.ghout.

Through this, the substantive concepts of location, settlements, beliefs, culture and pastimes, food and farm'mg, travel and
expLothon and conflict are understood, and we intend for children to learn expllcltlg what is on our knowledge organisers.

We aim to nurture curiosity and a llfe—long love of thtorg through inspiring experiences. We want our puplls to relish and
love Leam'mg about htstorg, so children gain knowled.ge and skills, not just through experiences within the classroom, but also

through the use of fieldwork and educational visits.

Implementation

To ensure thh standards of teachmg and lmmlng in thtorg, we me[emmt a curriculum that is sequentlallg planned
throughout the whole school. Each unit of Leammg is led bg an enquiry question, with a sequence of lessons pLanned with
the use of sub—questLons which lead to be‘mg able to answer the main enquiry question at the end.

We also talk about key skills of being a historian and the concepts we are developing. These are in children’s books as a

reminder-.

Threshold Coneepts

v Have an excellent knowledge of people and events from different periods of

Investigote ond interpret the | Understanding that our own understanding of the past comes

history and historical concepts. post from an interpretation of the available evidence.
=
v Think, reflect, debate, discuss and evaluate the past through asking questions Understanding of how 1o caart the passing of time and how
and enquiry Understand chronology some aspects of history studied were happening at similar

¥’ Show learning confidently in a variety of ways times in different places

Buid on o Appreciation of the characteristic features of the past and an
s understanding that life is difterent for different sections of
tory society

v Be passionate and curious about the past.

v Understand. how people can interpret the past in different ways.

v’ Draw reasoned. conclusions based on the views of others and a range of
Uing historical. vocahulary and. tschniques to convey

sources

) Canruanicats historicolly information about the past.
v C “arry out challenging activities that include high-quality
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To support learning, children also have a Knowledge Orgamser in their book and on display, with key learning points and
maps, diagrams, facts and vocabulary. They also take one home so they can share their learning at home.

research across a range of historical topics

- ~a‘e—, )

Year: V2
Term: Sprira |
Unit: How was the Great Fure of London great?

Year: 5
Term: Spring Term |
Te

on Cormush

rgact dd the Industral Revelution have
rir)

A porsen. wha ls quabiod 5 desgn The Industrial Revolution The industry depended on Steam aided the tin mining Classary
it started during Oueen steam, and steam depended process by pumping water
T Victorias en coal Lfting produce and provd- | Industrial A period of mapr changes in

ing cther the way products are made. It

ragn because [l
of the power
of steam -

Carrovall becaime the rost A new thing that semecne has
created
industrialised place in Children T' _
the UK and possibly worked in ':‘"‘“" gy
1 from r
the world. the coal Profuck, s o Tom 1ot
materials by the use of
mines and
j manual labour or machinery
- - factories to earn money
Cornwall produced two million Ports in Conwall were s Rt mining The process of removing min-
tens of tin in the developed due to munng erals from the Earth
Fith century tn A chemical element that has

AW Cornish
Wl lin

took place mere than 200
wears ago and greatly affected
the way people lived as well as
the way they worked

been mined for over 3000

wears




We use Chris QULLgLeg's four Threshold Concepts' of "Lrwestlga,te and
interpret the past', ‘build an overview of world thtorg', ‘understand
chronotogg' and ‘communicate hlstorica[lg' are repeated many times.

These then use themes to help build connections. These are settlements,
beliefs, culture, food and farming, conflict, society, location and

travel and exploration.

Settlements - Throughout history
people have organised themselves
into settlements.
This is where people come
together to live in an area.

Beliefs - Beliefs often form the
basis for day-to-day routines and
practices. By organising knowledge
into belief systems, pupLLs can
begin to understand why people
acted as they did.

A firm thought that something is

true.

Culture and Pastimes - Evidence

of culture and pastimes exists

from some of the earliest

civilisations.

Beliefs and behaviours that are

traditionally shown by a group of

people and activities that you do
to pass the time.

Food and Farming - How people
throughout history have found
food to sustain themselves is an
important part of historical
knowledge.

Farming is when plants and
animals are grown or reared for

people to eat.

Travel and Exploration - How
people have travelled, and how
far they have travelled, has
developed dramatically
throughout history.

« homes (including the types of materials used and construction techniques)
« sanitation

+ heating

. pubch facilities (e.g. libraries, bath houses)

« monuments and memorials

. gathermg place,s (e.g. citadels, amphlthmtre,s, town squams)

« the nature of a settlement (e.g. vlllage,s, towns, cities)

« defences

. lmportant features (e.g. proximitg to a river or sea port)

. orgamsed rellglons
. keg events
. Ldeo[ogLes

. sgmbo[s

artworks
« artists and artisans
« jewellery
« architecture and architects
* games
« sports
« plays and theatre
« music and instruments
« great thinkers and big ideas

« stories and books

» main food groups (e.g. grains, fish)

« popular foods and dishes

» methods of collection (e.g. hunter-gatherers, farming)

simportant technological breakthroughs (e.g. plough — for cultivating land, shaduf
— for irrigation)

« use of animals

« trade in foods and spices

« types of transport and how they were powered (e.g. foot and animals)
« technological advancements and their pioneers

« breakthrough events (e.g. the Moon landings)

« reasons for travel (e.g. to explore, conquer, trade, survive)

« trade routes

« holidays and how they have changed because of transport




How people have travelled, and
how far they have travelled, has
developed dramatically
throughout history.

Conflict - Conflict has affected
human behaviour throughout
history.

A serious disagreement.

Soci,etg - Soc'w,tg is the way that
groups organise themselves.
A large group of people who live

together in an organised way.

Location - Knowing that history
involves both time and place is
important to overcome
misconceptions that events or
periods in history were widespread
or even global.

The place where something

happened or is situated.

« historic events

« reasons for conflict (e.g. invasions)
« weapons

« defences

« resistance

« tactics

« types of conflict (e.g. battles, wars)

« resolutions to conflicts

« life for different sections of society (e.g. rich and poor, men and women, adults
and children, urban and rural)

« education

« crime and punishment

+ health and medicine

+ clothing

« social orgaanatLon (e.g. nation states, sgstems of 9ovemmmt)

« modern geographical locations (e.g. lran)

+ historical geographical locations (e.g. Mesopotamia)

« multiple locations, including the associated terminology (e.g. empire,
commonwealth, union)

« movement and its associated term‘mologg (e.g. migration, immigration, invasion,
exp[omtlon, conquest)

Across the school, children learn substantive knowledge through disciplinary knowledge: recognising similarities and

differences, cause and consequence, continuity and change, and through handling evidence and historical interpretation.

Continuity and change: Chronologically, over time, what changes or remains the same.

Cause and consequence: What caused an event to happen and what the consequences of the event were.

Similarity and difference: A comparison of two elements of the past. This could be people, societal roles or individuals.

Significance: This means that it is sufficiently great or important enough to be worthy of attention.

Handling evidence: The use of sources helps children understand about the past and children have access to a wide range
of sources and evidence from which to gather information. We never have a whole picture of the past — we use sources to
reconstruct the past, even if they are biassed.

EYFS Key Stage | Key Stage 2

Stories Stories Non-fiction
Non-fiction
Artefacts

Testimony

Provision Artefacts and replicas
Primary sources
Secondary sources

Testimony

Historian's Lnterprataﬁons

Historical Interpretation: These are a reflection on the past and, over time, children learn how these have been constructed
and offer reasons why they may differ.




Learning activities to support the learning are selected and designed, providing engaging activities with an appropriate level
of challenge to all learners, in line with our commitment to inclusion.

In EYFS, the main aim is to begin to develop a sense of chronology and an understanding of key vocabulary linked to the
passing of time. In line with EYFS curriculum, the children are encouraged to talk about themselves and how they have

changed over time. They share stories, handle artefacts and look at pictures to identify similarities and differences and

begin to talk about changes. They are encouraged to ask older people, particularly their families, about the past and are
introduced to other cultures.

[n Keg Stage | and 2 hlstorg, we follow the breadth of the programmes of studg of the National Curriculum for thtorg
Keg Stage | use a floor book and Kag Stage 2 use exercise books.
Our thtorg lessons focus on davalopmg the skills of be'mg a historian and these are in children’s books as a reminder.

Children have a timeline in their books to heLp them to understand chronologg Children need to understand chronologg
through a real sense of time, period. and narrative. Over time it should encompass local, national and world htstorg
anLudLng how theg relate to one another.

Progression in Chronology

EYFS KSI

Can understand the concept of chronologg through seasonal Can sequence events in a topic chronolochallg

change Can explain the difference between within living memory
Can understand time passing and beyond living memory

Can sequence relevant events and experiences in their own Can use a range of everyday chronological language
life accurately

Vocabulary: then, next, before, after, second, minute, Vocabulary: then, next, before, after, second, minute,
hour, day, week, month, year, term hour, day, week, month, year, term PLUS

decade, century, scale, interval, duration

LKS2 UKS2

Can understand the difference between a period of history — Can place history topics into a coherent framework and
and KSI topics explain links between some periods

Can use specific chronological terms accurately Can construct and compare concurrent timelines

Can construct and explain timelines (scale, duration, Can identify links between local, nationals and world
interval) history during topics

Can start making links between periods studied

Vocabulary: period of history, millennium, BC/BCE, AD/CE, concurrence, interacted

T —TTT

Changes beyond, living memory Changes within living memory

The chronological emphasis is that it is more in the distant | The emphasis is on history that children can relate to like
past and will support children to develop their chronological | toys, transport and holidays.

framework. Living memory is a span of time and not just a single

po'm.t.

This can be done by comparing the children’s life with
their parents. Carers and grandparents.




Also, In Key Stage 2, that periods in hlstorg overlap across the wider world. This helps them to see the period of hlstorg they
are studying in comparison to others previously studied to make links and recognise continuity and change. This also helps
them to develop a secure knowtedge and understandmg of British, local and world hi,StOY‘H establishing clear narratives
across the periods they study.
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Children with SEND are fullg included in hlstorg and their needs are understood so that the rtght adjustments and
provision are in place. Staff have high expectations which ensures children aspire to be successful in their learning and
make good. progress. This is because ‘Everyone matters, everyone succeeds and every moment counts’ . Adaptations in history

can be viewed on our website: hitps://primarysite-prod-sorted s3 amazonaws com/st-dennis-primary-

Our history curriculum is further enriched with real artefacts from museums, visitors, and visits perhaps to a museum or
a site of historical interest which ties in with our curriculum dover of real-life experiences.

Impact

Children en joy history lessons and look forward to finding out more. They learn research skills that they use independently
to further their own enjoyment and fascination about the topic or subject. Evidence of work shows a range of topics covered
and connections are being made with other subjects. For example, in Year | children learn about materials in science and
children make this link with what toys are made of.

Standards in history are high and match standards in other subjects such as English.

We measure the impact of our curriculum through the following methods:

e Memory Masters to ensure children know more and remember more.

e Summative assessment through on-going learning and tasks to assess whether critical knowledge and skills have been
committed to long-term memory.

e Quiz questions in every lesson that build to a cumulative quiz.

e Four from Before” weekly retrieval tasks.

® Images and videos of the children’s practical learning.

® Interviewing the pupils about their learning (pupil voice) with their books.

e Marking of work in books in line with our Feedback Policy.

History Unit and. Lesson Structure

Memory Masters

We plan for Memory Masters at the beginning of every unit of learning, as we recognise the value in

pupils having the opportunity to revisit, recall, revise, remember, reinforce, relearn and reflect upon < ©10) -3
previously taught content. This enables them to retain key knowledge across the whole curriculum to L

know more and remember more.

Memory Masters sessions will be evident in books through a Learning Objective, showing the Memory
Masters symbol. Alongside this, there will be an opportunity for pupils to record their achievements.



https://primarysite-prod-sorted.s3.amazonaws.com/st-dennis-primary-academy/UploadedDocument/ebed0250-b3ec-4355-8183-2b05481c0586/history-send.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/st-dennis-primary-academy/UploadedDocument/ebed0250-b3ec-4355-8183-2b05481c0586/history-send.pdf

Examples of this could be a score from a quiz, a scale of confidence or key information remembered.

Monda ”th September 2023
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Topic:
Retrieval Task:

We use a range of retrieval technlqu.es from Kate Jone's Retrieval Practice books.

Pedagogy

Following the Feedback and Feedforward element, we remind ourselves

what history is and that a historian studies the past.

We also look at which skills of a historian will be developed in todag's

lesson through sharmg and h‘Lghnghtmg the statements.

¥ Have an excellent knonedge of prople and events from diffarent periods of
histery and. historical concepts
¥ Think, veflect, debate, discuss and. evaluate the past through asking questions

and enquiry
¥ Show learning confidently in a variety of ways
v Be passionate and. curisas about the post
v Understand hew pesple. can interpret the past in different waus.

¥ Draw reasoned conclusions based on the views of others and o range of =

saurces.
¥ Carey out challenging actuities that include high-quality
vessarch wcross a range of historical Topics

What is History?

History studies the post.

People who study all this information
about the past are called historions.

What is History?

History studies the past. Through
artefacts and other primary and
secondary sources, we learn about events
and. what life was like for people in. the

post.

People wha study all this information
about the past are called historions.

For Key Stage 2

For Key Stage 1

Chronology - Timeline

AR mmremin

v

Settlements

B

Society

Location

]

Culture and
pastimes

farming

Travel and
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develop an understanding of chronology.

We then revisit the timeline in the front of our books and remind
ourselves of when this event took place in line with other learning to
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At this time, we discuss the themes we are learning about in this

unit.

it may also be appropriate to show a map at this point and we use The Timemap of World History (timemaps.com) to build

locational knowledge and see how this has changed over time.



https://timemaps.com/

Feedback and Feedforward

At the beginning of lesson, there is a feedback and feedforward element to review prior learning
within the unit, in readiness to build connections. The Knowledge Organiser (stuck in book at
beginning of the unit) may be used to support this.

In line with our Marki.n,g and Feedback Pol,i.ct_.j, this element may also include:
e Work to praise and share to address misconceptions
e  Excellent examples of presentation

° Targeted support

FEEDFORWARD
FEEDBACK y

Learning Objective and Success Criteria with Key Vocabulary and Sentence Stems

The Learning Objective with Success Criteria are then shared (format for books is in planning folder
and includes vocabu/ary},

Definitions of keg voca.bula.rg for this lesson and any relevant vocabularg from previous lessons.

Sentence Stems are also shared and repeated These can be accessed here:

e
’ A% SUesess

@ Eonrare

Vocabulary

Sentence
Stem

New Learning and Cuided Practice (Key Concept Introduction /" Modelling / Questioning)

Keg know[edge and concepts are introduced, and it is expLaLned that these will be learnt through keg
skills of a historian.

These skills are then discussed, hlghLLghted and modelled so theg are developed and used accumtelg

Quiestioning (throughout lesson)
Questioning techniques are also considered e.g. pose, pause, pounce, bounce / think, pair, share /
whiteboards / cold calling / lolly lotto etc.

<E[BAMig:
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Independent Practice / Practical Learning
Following modelling, children have the opportunity to develop substantive knowledge through
disciplinary knowledge.

The recording method is deliberately chosen to support understanding of similarities and differences,
cause and consequence, continuity and change as well as through the understanding of chronology,
evidence and interpretations. These recording methods also help children to remember when revisiting
their learning.

Examples:
Similarities and differences Continuity and Change

Let'?
Practise

Cause and. Consequence



https://truropenwithacademytrust.sharepoint.com/:f:/s/stdennisallstaffteam/EnW8nTsrAnsTqtg6GT6k_ZABpAgj6H7jFGc3iLsMEEf_jw?e=6fFwPB
https://truropenwithacademytrust.sharepoint.com/:f:/s/stdennisallstaffteam/EnW8nTsrAnsTqtg6GT6k_ZABpAgj6H7jFGc3iLsMEEf_jw?e=6fFwPB

Sources (Examples from TPAT History Forum)

Sources are used to help children understand about the past and children have access to a wide

range of sources and evidence from which to interpret and ga,ther information.
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High quality sources are essential, and we use these websites to support this:

hittps://www.mridoeshistory.com/skills-and-concepts - links to skills and concepts and breaks History
down into Key Stages

The National Archives - sources

hitps://www mylearning.org/ - sources
hﬁp&i&m&imm@pugml timeline resources with maps

chronologg
nts2019-20/Progression._in_History under_the 20l National, Curriculum pdf — guide to progression

Think Deeper — An extra. challenge!

Provide an extra challenge to apply knowledge and assess understanding.

Let’s Reflect (Formative Assessment)

T rﬁtluou
Learning Ob jective and Success Criteria are revisited to ensure children know what they have learnt. @4 ﬂ"lm\ﬂ

This also provides feedback that improves children’s learning.

At the end of each lesson, we use one or two questions to assess understanding of the key content.
These questions build to a final cumulative quiz that is used as an assessment.

End of Unit (Formative and Summative Assessment)

At the end of a unit, assessment is carried out through a complete cumulative quiz and a "Show
what you know’ activity. The enquiry question for each lesson is shared to support the answering of
the overarching question. Sentence stems are used to support this along with key vocabulary. There
may also be diagrams to label. These could also include sections of the knowledge organiser with

elements missing for children to complete.



https://www.mrtdoeshistory.com/skills-and-concepts
https://www.nationalarchives.gov.uk/
https://www.mylearning.org/
https://www.mylearning.org/
https://www.teachprimary.com/learning_resources/view/how-to-teach-chronology-in-ks1-ks2
https://www.exeter.ac.uk/media/universityofexeter/collegeofsocialsciencesandinternationalstudies/education/pgce/pre-coursedocuments/pre-coursedocuments2019-20/Progression_in_History_under_the_2014_National_Curriculum.pdf

